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GENERAL INFORMATION ABOUT THE PROJECT AND
THE ONE-DAY CONFERENCE

The project PRO-ME-TOM (Promoting the development of teachers’ and students’
metacognitive and theory of mind skills) is funded by IDEP (Foundation for the
Management of European Programs for Lifelong Learning) in Cyprus as an ERASMUS+
2021-2027 project, KEY ACTION 2: COOPERATION AMONG ORGANISATIONS AND
INSTITUTIONS. Leader University is the European University Cyprus.

The project will take place for the time span 1/9/2022 — 31/08/2024 in Cyprus,
Greece, Romania, Hungary and Portugal, involving_eight partner organizations.

The aim of the project is to raise teachers’ and students’ awareness of the value of
metacognitive skills and further develop and promote students’ metacognitive skills
at both educational levels (primary & secondary) through the corresponding training
of teachers. The project will provide a well-elaborated and tested developmental
program for improving metacognitive awareness, a crucial skill for a meaningful
participation in the information society. Tests and description of in-class activities will
be translated to five languages (English, Greek, Hungarian, Romanian and
Portuguese) and will be available for use by teachers and students in the European
Union and worldwide.

The One-Day Conference is a dissemination of the project results event. At the conference
will be presented:

The PRO-ME-ToM project

Results from its application in five (5) european countries: Cyprus, Greece, Hungary,
Romania and Portugal

Educational activities promoting primary and secondary school students’
metacognitive and theory of mind skills designed by teachers participating in the
PRO-ME-ToM project

Conference venue: Aristotle University Research Dissemination Center, Auditorium I,
Thessaloniki, Greece.

Language of the Conference: English and Greek

The Conference will be hybrid, allowing participants to attend sessions either in person or
on-line via the following zoom link:
https://authgr.zoom.us/j/97065735786?pwd=SytNZ251VDNRUzJUQnZzaFBjZ1luUT09

Technical support: George Kolios, email: georgekolios@psy.auth.gr

Participation is free. Pre-registration is required.

For more information about the PRO-ME-ToM project and pre-registration, please visit the
webpages:

https://www.psy.auth.gr/pro-me-tom-an-erasmus-project/
https://prometom-erasmus.info/



https://prometom-erasmus.info/partners/
https://prometom-erasmus.info/partners/
https://authgr.zoom.us/j/97065735786?pwd=SytNZ25IVDNRUzJUQnZzaFBjZ1luUT09
mailto:georgekolios@psy.auth.gr
https://www.psy.auth.gr/pro-me-tom-an-erasmus-project/

PROGRAM
8.45-9.15 Registration
9.15-9.30 Welcome

9.30-10.00  Presentation of the PRO-ME-ToM project (Promoting the Development of Teachers’
and Students’ Metacognitive and Theory of Mind Skills)

Eleonora Papaleontiou Louca, European University of Cyprus, Cyprus
Panayiota Metallidou, Aristotle University of Thessaloniki, Greece
10.00-10.30 Coffee Break

10.30-13.00 Thematic Session 1: Evidence from the implementation of the PRO-ME-ToM project in
Cyprus, Greece, Hungary, Romania, and Portugal.

The results of action research
Mary Koutselini, University of Cyprus, Cyprus

Pro-Me-ToM’s results regarding epistemic cognition
Kalypso lordanou, University of Central Lancashire Cyprus, Cyprus

Teachers' awareness of students’ theory of mind: Results from the Greek
PRO-ME-ToM project

Plousia Misailidi, University of loannina, Greece

Paris Vogazianos, European University of Cyprus

loannis Krommydas, University of loannina, Greece

Dimitra Tatsi, University of loannina, Greece

Hungarian students' ToM skills in the light of the results
Agnes Balint, University of Pécs (PTE), Hungary

Teachers’ metacognition and their students’ metacognitive profile: Results from the
Greek PRO-ME-ToM project

Panayiota Metallidou, Aristotle University of Thessaloniki, Greece

Paris VVogazianos, European University of Cyprus

Malamati Tsapoutzoglou, Aristotle University of Thessaloniki, Greece

Developing metacognitive abilities of 9- to 14-year-old children: Results from
Romania
Istvan Zsigmond, Sapientia—Hungarian University of Romania, Romania

Portuguese teachers’ metacognitive skills in the light of the results
Piedade VVaz-Rebelo, Graca Bidarra, Carlos Barreira, University of Coimbra, Portugal

13.00-14.00 Lunch




14.00-16.00

16.00-16.30

16.30-18.30

18.30-19.00

Thematic Session 2: Educational activities in primary education: Presentations by PRO-
ME-ToM teacher participants

Improving reading comprehension in 8th grade through metacognitive activities (in
English)
Margit Davies

Teaching activities to promote theory of mind in upper primary school children (in
Greek)
Paraskevi Tsaktsira & Yannis Krommidas

“Getting to know myself and others”: Emotions and theory of mind skills workshop
for 5th and 6th graders (in Greek)
Eleni Sahoulidou

Using of metacognitive strategies in the production of written language through
Literature (in Greek)
Arvanitaki Georgia and Maria Koulianou

Teaching cognitive and metacognitive strategies in in 5th grade History (in Greek)
Christina Papasotiriou

Coffee Break

Thematic Session 3
Educational activities in secondary education: Presentations by PRO-ME-ToM teacher
participants

The development of metacognitive skills in teaching Newton's Third Law (in Greek)
Alexandra Nikolaidou

Metacognitive strategies in 7th grade Literature (in Greek)
Kyriaki Tatidou

Applying metacognition to modern greek language in 9th grade (in Greek)
Despina Delidou

The “battle of Thermopylae”: Applying metacognition in the classroom (in Greek)
Chrysanthi Stavrou

Closing remarks




PRESENTATION ABSTRACTS




The results of action research

Mary Koutselini
University of Cyprus, Cyprus

The aim of the presentation is the analysis of the results of the Action Research training
as they are reflected in the teachers’ diaries. The Action research model of training has
been chosen as the most appropriate for overcoming the theory-practice divide in
teachers’ performance (Koutselini & Patsalidou, 2015) and for giving space and voice
to the learners to respond to their own needs. Action research engages participants as
researchers of their own learning in a non-linear instruction and gives them the
opportunity to analyze their experiences through introspection that leads to evaluation
of feelings and actions and motivates new actions in a cyclic of experiences. Reflective
diaries are an integral part of the TTP. Teachers are invited to keep records of their
attempts to promote their own and their students’ awareness and skills. A reflective
diary includes what the participants-researchers think and feel about teaching, as well
as an analysis and evaluation of their actions and students’ reactions during teaching.
It is not a thoughtful, systematic step-by-step analysis and evaluation of the teaching
lesson, but a reflection on what prevails on the teacher’s conscience during and
immediately after teaching (good and bad) and makes them worry or gives them
satisfaction. The results are presented in a MATRIX, where the feelings, thoughts
restrictions and ambivalence emotions are reflected, and they are supported by
participants’ diary extracts.

Pro-Me-ToM’s results regarding epistemic cognition

Kalypso lordanou
University of Central Lancashire Cyprus, Cyprus

The aim of this presentation is to present teachers’ epistemic beliefs and epistemic
practices both before and after their engagement in the Pro-Me-ToM intervention.
Epistemic beliefs, referring to individuals’ beliefs about the nature of knowledge and
the process of knowing (Hofer & Bendixen, 2012), provide the standards that
individuals use to evaluate and revise knowledge claims, both offline and online
(Hendriks et al. 2020). The Pro-Me-ToM training involved two sessions on epistemic
cognition, where teachers were presented with relative theory of what epistemic
cognition is and why it matters, as well as with instructional suggestions on how to
promote it. The example of engaging students in sustained dialogic argumentation
(lordanou & Rapanta, 2021) has been discussed, in particular, for promoting students’
epistemic cognition (lordanou, 2022). Teachers’ epistemic beliefs were assessed
through scenario-based questions on social and physical science issues, where
teachers were presented with alternative views about an issue and were asked to
suggest reliable ways of knowing. Teachers’ epistemic practices for their own
learning as well as their instructional practices for promoting their students’ epistemic
cognition were assessed through Likert-scale questions, asking them for example to
report how often they have epistemic discussions in their classrooms about the source
of knowledge, alternative theories for an issue, trust in science, and the scientific
method as a trustworthy method for producing knowledge. The effectiveness of the
Pro-Me-ToM training in promoting teachers’ epistemic cognition and practices, and
the implication of the findings will be discussed.




Teachers' awareness of students’ theory of mind:
Results from the Greek PRO-ME-ToM project

!Plousia Misailidi, ?Paris Vogazianos, *loannis Krommydas & 'Dimitra Tatsi
University of loannina, Greece
2European University of Cyprus

Understanding how students form hypotheses about others’ minds is crucial in
educational settings. This presentation will discuss preliminary findings from the part
of the PRO-ME-ToM program focusing on teachers' awareness of students' theory of
mind (ToM). The aims of PRO-ME-ToM concerning ToM were twofold: (a)
introduce teachers to the ToM construct and its significance in students’ everyday
social interactions and communication, and (b) help them develop and use teaching
skills and techniques that promote students’ advanced ToM skills. The presentation
will outline the rationale and content of this part of the intervention and present results
from its implementation in 86 primary and secondary school teachers in Greece. The
results indicate significant improvements in teachers’ awareness of ToM and their
readiness to adopt strategies fostering students’ ability to understand others’ mental
states. These findings underscore the critical importance of continuous professional
development and support for teachers to effectively integrate ToM-related practices
into their classroom.

Hungarian students’ ToM skills in the light of the results

Agnes Balint

University of Pécs, Hungary

This presentation focuses on the results of Hungarian participants in the PRO-ME-
ToM project. The primary aim is to compare the performance of primary and
secondary students using descriptive statistics. Additionally, I will focus on the
Theory of Mind (ToM) aspect of the project, where applied measures provided both
quantitative and qualitative data. In light of the qualitative data, | will analyze the
students’ ToM skills and compare the pre- and post-test answers in both groups. My
analysis aims to underscore the effectiveness of the educational intervention. The
findings will provide valuable insights for future educational initiatives and highlight
the importance of continuous professional development for teachers.

Teachers’ metacognition and their students’ metacognitive profile: Results
from the Greek PRO-ME-ToM project

!panayiota Metallidou, 2Paris Vogazianos, & *Malamati Tsapoutzoglou
IAristotle University of Thessaloniki, Greece
2European University of Cyprus

Metacognition has been acknowledged as a key component of self-regulation and as
one of the most significant predictors of achievement in various achievement-related
contexts. Most of the intervention studies have been implemented by researchers
targeting students’ metacognition, while recently has been acknowledged a gap
between research and practice in the classroom. Part of this gap has been attributed to




teachers’ characteristics, such as their own level of metacognition and its importance
for optimal learning outcomes. This presentation will discuss: (a) preliminary findings
from the part of the PRO-ME-ToM program focusing on teachers' awareness about
themselves as teachers and about the value of teaching different cognitive and
metacognitive strategies in class before and after the PRO-ME-ToM Teachers’
Training Program (TTP) in the sample of Greek teachers, (b) teachers’ evaluation of
the TTP, and (c) their students’ metacognitive profile before training. The results
indicate significant improvements in teachers’ reports on the value of teaching with
metacognition and for metacognition. Further, the training is experienced by teachers
as one that effectively combines theory and practice in the classroom. Students’
difficulties in memorizing, in applying cognitive and metacognitive strategies and in
monitoring their level of reading comprehension in both educational levels emphasize
the need for promoting their metacognitive skills.

Developing metacognitive abilities of 9- to 14-year-old children: Results from
Romania

Istvan Zsigmond
Sapientia—Hungarian University of Romania, Romania

As part of the PRO-ME-ToM Erasmus+ collaborative project 53 teachers and
educators of I11-V grades students and 52 teachers of VI-VIII grades’ students has
participated in two sessions of Teacher Training Program aimed at implementing
multicomponent metacognitive development activities for students (namely for
metacognitive knowledge and skills, epistemic thinking and theory of mind). In

accordance with the principles of action research, teachers’ and students’
metacognition were assessed before and after the completion of the intervention with
quantitative and qualitative methods. When comparing quantitative test data of
experimental and control classes, preliminary data analysis performed with ANCOVA
tests (using pre-treatment measures as covariate) indicate significant treatment effects
in case of most of the tests applied in the three development areas. Preliminary results
and conclusions will be presented.

Portuguese teachers’ metacognitive skills in the light of the results

Piedade Vaz-Rebelo, Graca Bidarra and Carlos Barreira
University of Coimbra, Portugal

In this presentation, we present preliminary data from the survey of teachers who
participated in the training program PRO-ME-ToM, on metacognition and learning,
obtained from the application of the questionnaires Metacognitive Awareness of Self
as a Teacher and Teachers' Beliefs About the Usefulness of Cognitive and
Metacognitive Strategies. The teachers taught different subject areas, at various
educational levels and school clusters in the central region of Portugal and had varying
levels of professional experience. The data generally indicate the perceived usefulness
of metacognitive strategies, with the perception of metacognitive competence as a
teacher also being positive, although the results vary depending on socio-professional
characteristics.




Improving reading comprehension with metacognitive exercises in year 8

Margit Davies
Foldesi Karacsony Sandor Primary School Hungary

The purpose of my participation and work in the “Promoting the development of
teachers’ and students’ metacognitive and theory of mind skills” project as a teacher
was to find different educational activities to improve the metacognitive awareness
and the reading comprehension of my 14-15 year old students. The reason why |
chose this age group was to prepare these students for their secondary school
education. I am an English and Intervention teacher in Hungary, in a primary school
in FOldes. My students are 14 years old, but they are still in primary school year 8.
Secondary school education in Hungary starts in year 9 and when the students 14-15
years old. My students speak Hungarian and learn English as a second language. The
languages of the activities were mainly English with some Hungarian. | would like to
present my experience about our educational activities that |1 had applied in my
lessons, with these students. The Pro-Me-ToM project provided a prescribed and
tested developmental program and examples to follow. Teachers, like me, had to adapt
the activities to our classes. During the lessons the students had a great opportunity to
understand the importance of reading comprehension and decision making.

AWOOKTIKEG OPAOTNPLOTTES Y10 TNV Evioyvon TG Oswpiag Tov vov 6TIS
TeLEVTOLES TAEELS TOV ONUOTIKOV GYOAEIOV

Toaxtoipa Hapaskevn & M*Kpoppvdag Ioavvng
UlpwropéOuio Exmaidsvon epipépeiac Hreipov
2[Tavemiotiuio Ioovvivoy

Ot ekmoudevtikéc mapePAacels yio v vioyvon g Bempiog Tov vou Exovv mg 6tdy0
va Bonfncovv Tovg KTadELTIKOVS OA®V TV PabLidmv ¢ eknaidevong va eviaEovy
oTN OWUCKAAIDL TOVG TEYVIKES KOl GTPOTNYIKES TOV EVIGYVOVV TIG IKAVOTNTES TMOV
pobntdv tovg: (i) vor Katovoolv T VONTIKEG KATOoTAGES TV AV kat (ii) Tig
dpopég petalld G OIKNG TOVG MPOOMTIKNG KOl TNG TPOOTTIKNG TOV OAA®V OE
ovvdvaopo (iii) pe v katavonon-somtepikevon-ypron vontikod Ae&iroyiov. Katd
N SWIPKELD TOL TEAELTAIOL TPYNVOL TOV GYoAKoD £tovg 2022-2023 viomomOnkav
OWOKTIKEG dPACTNPLOTNTEG OV VANPETOVCAV TOVG TAPOUTAV® GTOYOVS GE HoONTES
tov A’ kot E’ tdEewv dnpotikov oyoieiov oty mteproyn g Hrelpov oto mhaicio tov
npoypauporog Erasmus+ KA 220-SCH PRO-ME-ToM. v mapodca avakoiveoon
B0 TapoLGCTOUV OPIGUEVEG amO TIC OPACTNPOTNTEG MOV VAOTOWONKAV OTIg
ovykekplpéves tééelg kol akoAovlms Ba yivel avapopd ota dvvatd kol adHvata
onueic. TOL KATOYPAPNKOV HEGO OTO TNV TOPATNPNCT TNG CULUUETOYNG TOV
LaONTOV/TPLOV GE QVTEG.




I'vopilovrog Tov £00T6 pov Kot Tovg GALOVG

EXévn ZayovAridov
Anuotiko Xyoleio Kopotnvig

H mopovoa £1611yno1 GTOYEVEL GTNV TAPOLGIOGT) EVOG EKTOOELTIKOV GYESIOV dpAong
pHe otdY0 TN CLVUICONUOTIKY ovATTVEN TV UAONTOV Kol TV avamrTuén TV
HETAYVOOTIKOV Tovg deotntov. H Babuida exmaidevong kot 1 td&n otv onoia Oa
epappootel M mapovoo wpotaon eivar m E’ Anuotikod g IpwtoPdaduiog
Exnaidevong, oto mlaicio tov padnuatog Epyootipia Aeg€lotqtov. To oyédwo
amoteleiton amd pio axkolovbio TECCAPOV SOOYIKAOV PUOUATIKOV €PYUSTNPIOV,
OmOTEAODUEVO OO JpacTNPOTNTEG 7OV OYeTIlOVIaL HE TNV  EKEPOUCT TOV
cuvalcOnuatov Tov podntav kot padntpiov, v KeAAEpyela g evouvaictnong
KOl TG QVTOYVOGiag Kot TN LETAED TOVG eMKovavia Kot katavonon. Ta epyactipla
EMOIDKOLVV TN Agttovpyio TG TAENG OC OLAd, TNV OVGLUGTIKY] YVOPLIO TV LadnTadv
Kol padnTpudv Kol m Spope®on 1.60TIH®V oyéocmv. Ot dpactnplotnteg divouv
dvvatdTnTo 6TOLG HOBNTEG Ko oTIc pafnTpleg va yvopicovv Babvtepa to KA TOLG
cuvalcOuoTa Kot Tov GAA®V Kol v avartHEouy TG KOWOVIKEG TOVG 0eEl0TNTEG Kol
EKQPOOTIKEG tkavOTNTEG. O1 PETAYVOOTIKEG SEEIOTNTEG TV LOONTAOV Ko pafntpuodv
Ba avamtuyfobv péoa amd v aAANAOTPOPOSATNOT Kol TNV KATOVOTOT TOV TPOTOV
OKEYNG TOV GAAWV, TNV 0VTOYVOGia, TN xpNon AEEEwV oV GYeTILOVTOL LE ECMTEPIKES
Kataotdoels, v EekdBapn STHnmon Kol 0pyavmoT TV CKEYEDY TOVS, TN XPNoN
EKTETOUEVOV AOYOL Kot TNV KAAMEPYELD TNG evouvaicOnong péoa and v vrodvon
pOAwV. O 0e€10tnTeg OV B KaAMepYNBOVV £X0VV TPAKTIKN EQAPLLOYT OTIG OYOMKES
EMOOGELS, OTNV YUK aVOEKTIKOTNTO KOl GTNV OTOTEAECUOTIKT] TOVG EXKOIVMVICL.

Xp1o1 HETAYVAOSTIKOV OTPATIYIKOV GT1| TUPLYOYN YPOATOV AOYoV pHéc® TG
I'Ldooog /Aoyoteyviag

I'eopyioa ApPavitaxn ko Mapia Koviavod
2° Anquotixo Xyoleio I'atataiov, AOnvo

H moapovoa e161yNn0o1 6TOYEVEL GTNV TAPOVGINOT) LOG EKTUOEVTIKNG OPACTNPLIOTNTOG
pe oTtOX0 TNV TOPOY®YN OTOTEAEGUOTIKOV TPOT®V KOTAVONGCNG Kol TOPOYMYNG
YPOAMTOU KEWEVOL e laitepn EUOOCT 6TO POAO UETAYVOOTIKOV oTpUTyKadv. H
napéuPacn mpayparonomdnke oe pobntéc/tpeg g T 1aéng. To keipevo mov
xpNowomomOnke Nrov «ZkEYels evog mandlov Yo, ToV TOAEN0» (AmOCTAGHO OO TO
nuepordyo g Avva @pavk) and 1o Pipiio e I'wccag g XT  théng, tevyog I,
evomra 17. Avayvdotnke 1o Kelpievo Kot avoivdnke 1 ke mapdypaog pe t yprion
mAayloTithov. ZointOnke e Toug/Tig padNTEC/TPLES O YOpaKTPaG, To acOLata ™G
npwidag kol evepyomomOnke o unyavicpos g tantiong poll mge. Xt cuvéyelo o
KaBévag &ypoaye Yy ta BeTikd TG €pfvng Kot to. apvnTikd Tov ToAépov. Ot
LETAYVOOTIKEG CTPATNYIKEG TOV EQUPUOGTNKOV GTO TPO-GLYYPAUPIKO GTAdS0 MTOV
«KabBopiopdg okomov cuyypagng, OMkn opydvoon, Ospatiky] opydvoon, Kaveo
EPMTNOEIY. LTO GLYYPOPIKO 6Thd10 «OMKN 0pydvmaon, Oepatikny opydvoon, Avtd-
napakorovOnon» Kot oto Meta-cuyypapikd otddo  «Eleyyog opboypaopiog,
Yvvepyacio pe GAlovg (Kowvavikd dtapotpalopevo petaytyvookewy. [apoatmpndnke
ToAD peydAn PBeitimon omv mopaywyn ypamrtov Adyov ce 6ia ta modwd. Emiong,
napatnpnonke Oetikn ox€on OVOUESOH OTIS UETUYVOOTIKEG OTPOTNYIKEG KOl TN
Tapay®yn ypamrtod Adyov, 01Kd ota Kopitola. Ta kopitola eitvor mo aveEdptnta
KOl ovOTOCCOVV TEPLGGOTEPO (NAO GYETIKA WE TN TOPAYOYN YPOTTOV AOYOL EVAD




eaivetor va mapovctalovv peyoldtepn opudtto oty mpo-genPeia. To ayopuo
ypewlovtal Tepocdtepo KaBodnynon, £xovv o PTMYO AeIAdY0 Kol YAWGGIKO
TEPLEXOLEVO Kal OV EKPPALOVY EVKOAN TO GLVOICHNUATIKO TOVG KOGLO.

A OOKUAID YVOOTIKOV — HETAYVOGTIKOV CTPUTIYIKAOV 6T0 padnpa g
Iotopioc E’ Anpotikov

Xprotive ortaocotnpiov
Anuotixo Xyoieio Ayioag Iopookevns, Osooal.ovikny

Ymv moapovoa gwonynon 0o mopovclooTel ol EKTOOEVLTIKY TopépPacn mwov
mpaypatoromOnke otnv E Anpotikov oto pabnua g Iotopiag kot eiye og otdyo v
dpeon  O0ACKOAIN YVOOTIK®OV KOl HETAYVOOTIKOV GTPATNYIKAOV avVAYVOCNG,
opyavmong kot eneepyaciog KEWEVOL TOL O1ELKOAVVOLV TV eKpdOnomn g lotopiag.
Méoa amd v mapéppaon ot padntés/tpieg d10dyOnkav va avaroyifovtor molog ivat
0 0TOY0G TOVG, ol epyareior £xovv O100ECIUO KoL TIC GTPATNYIKEG TOV TTPEMEL VO,
YPNOYOTOMGOLV Y10, VO TETVYOVV TOV GTOYO, VO AVOPOTIOVVTOL 0V TETLY OV TO GTOYO,
va, EAEYYOLV TL TNYE KOAd, TU Ol Kol ¢ Ba pmopovcav vo PBeATidcovy TNV
poomdfeld Tovg. Ol YVOOTIKES OTPOTNYIKEG TTEpLEAdUPavay To va avayvopilovy ta
Baocwd onueion evog keywévov (titho, Bepotikéc mpotdoels, AEEEIC- KAL) ®G
epyoreion yuo TV koTovonon kot ekpabnon tov keyévov. Ov pobntég/tpieg
eCaoKknOnKov 6To v Sl0TLTOVOLY EPMOTNHCELS KOl Vo Bpickovv péEGH GTO KEIPEVO
amavtnoels. TEAog 01dayOnKa mTmg vo amodidovy Ta Pactkd onueio TOV KEWEVOL U
oyedwypappa. To podnookd amoteAéopata nMrav 1 Pabvtepn katovonon tov
KEWEVOD, 1 O10TNPNON TG TANPOPOPING OTN UVAUN Yo HEYOADTEPO OACTNUA, T
avénuévn aveEoptnoio Kot 1 EUTAOKT TOV HonTOV/IpIdV Kotd T SipKEW TOV
pofnuotog.

H avantoén petayvooTik®v 0€E10TITOV KOTd T1) d10006K0Aia TOV Tpitov
Népov Tov Nevtomva

AlreEavopa Nikorhaidov
Lepouotino Zyoleio Iovemotnuiov Osooaiovikng

2mv mapovoa gpyacia mpoteivetan n dwackaiia tov Tpitov Nopov tov Nevtwva
ota mAaicla Tov padnpatog g euotkng g P I'vpvaciov. H mapéupaocn amockomnel
OTNV KOTOVONGCT QUOIK®OV EVVOLOV HE TOyVIdMOn Tpdmo, HEG® NG deEaymyng
IGTOPIK®OV TEWPARATOV Kol PUOHATIKOV dpacTNPlOTHTOV 7oV oxeTilovtal e tov
afAnTicud kol v kalnuepvn (oM. Ov podntéc, £xoviog evepyntikd poro otnv
EKTTOLOEVTIKT] OOIKOGT0, OTOKTOUV YVMOOTIKES KOl LETOYVMOOTIKES 0eE10TNTEG LECM
NG TOPATPNONG, TNG TPAYUOTOTOINOTG VITOBECEMY, AMADY TEPAUATOV EITE GTOV
YDOPO TOL EPYUSTNPIOV PLOIKMOV EMGTNU®V, £iT€ GTNV QWAN TOL GYOAgiov, Kot TG
e€oymyNG CLUTEPAGUATOV TOV TOVG PEPVOLV GE YVMOGTIKN] GUYKPOLOT UE TIG
TPOVTAPYOVGES YVAOCELS KOl OVTIMYELS TOVG Yoo TNV EPUNVEID TOV (PLGIKAOV
eoawvopévov. Tapdiinia, divoviar ota Toudid onuavtikd Kivintpo padnong, Hécw
EVOOOUOTOS OV OOCKOTEL TN O1éyepon evolapépoviog. H  dounong g véag
YVOONG TPAYLOTOTOLEITOL  UE TEPOUATIKES OUOIKAGIEG Kol  UEGH CUUTANPOONG
EVVOLOAOYIKOD YAPTY Kol EPOTNUATOV GUUTAEKTIKOTNTOG KOl cuvdvacTikdtnTos. H




YVOOTIKY VIEPPOOT EMTVYYAVETOL LE TN XPNOT AVAGTPOP®V EVEPYNUATOV KOONDS Kot
epotUdteV Tavtoonuicg kKot tovtoloyiag. Q¢ ovvakdilovbo, kot pES® TOL
OVOGTOYOGLOV, EMITVUYYAVETOL 1) AVATTVEN LETAYVAOCTIKGOV OeEI0THTOV TOV HadNTOV
Kot YiveTor €@Kt M €Mitevén NG EVVOIOAOYIKNG GALNYNG TOV EVOAAUKTIKMOV 10E®V
TOVG Y10 TIG OAANAETIOPAGELS TOV COUATOV KOt TOV VOO dpAonc-avTidopaonc.

MetayvooTikéc oTpatnyIKES 610 padnpa g Aoyoteyviag A” I'vpvaciov

Kvpwokn Tatidov
2° Iewpouorziko Iopuvaoto Kidkic

H mopovoa gionynon avaeépetor 6to oxedo podnuatog tov Aoyoteyviag mov
epapuooke og tuNUa ™G A" tdEng tov 2 Tepapatikod IMpvacsiov Kiikic. H
dWaxTiKn Tapovsioon mov akolovdel Exel opyavmbel pe v a&lomoinon Keywévoy
amd 300 daPOoPETIKES OOAKTIKEG evOTNTES TOV Pifiiov KNA A" T'vuvasiov, ta omoio
OU®G £xovv Koo Bepotikd dEova: v moudikn Promdin. To keipevo avapopds sivat
“O Bdvkag” tov Toéywe. Or otéX0l avdayoviol oTnv KOTAKTNGCY  UNYOVICLOV
TOPUYMOYNG TNG YVOONGS, TOVS TPOTOVS AVTANGNS GUYKPATNONG TANPOPOPLOY KOl TN
YPNOT TOVG HECH PIOUATIKOV OUASIKOV aTOopK®V epyactdv. TTo cvykekpiéva ot
padntéc/tpleg avarafov dpacTnPlOTNTEG TOV APOPOVGOY TNV EMITELEN GTOHYWOV TOV
oLVVOLOVTUL UE YVAGELS, 0eE10TNTEC Kot 6TAGELS. Ol dpacTNplOTNTEG EMIKEVTPOON KOV
0T0. OgpaTiKd KEVIPOU TOV KEWWEVOD, TN Alaypaen] YOPOKTP®V TOVG APNYNUATIKODG
TPOTOVG, TN GLYKPITIKN TPOCEYYIoT| TapIAANA®Y kewévov (Bavkag, Kovotaving,
Ta kékkva Aovotpivia, mopopvdia), TOV EVIOMIGUO onueimv cOyKMong Kot
amOKMoNG, TNV TOPOLGINCT] ATOUIKOV KOl OUOOIK®V EPYOCLDV, HE HOPON

otowpoAeEov, kovil, KOk, power point 1 cLVSVAGLOD TV TOPATAV®).

Mo, aTOTELPA EQUPUROYNS TOV HETAYVOSTIKAOV OEmPLOV
otV Neoehnvikn 'hoooa g I'” TN'opvaciov

A¢omowva Aghidov
T'vuvaoio Tovuévieoog

H nopovoa 101 ynon 6toyedel 6Ty Topovsioon LG EKTAOEVTIKNG OPASTNPLOTNTOG
010 pdonua e NeogAnvikng l'hoooag g I'” I'vpvaciov, pe okomd v enitevén
TOV aKOAOVO®OV GTOY®V: O) TNV EVIGYLOT UETOYVOCTIKOV OeEI0TNTOV UEGH TNG
avAKANONG KOl UETAPOPAS YVAOOCEMY GE OLPOPETIKA GLUUPPAlOUEVO KOl NG
EMONUAVONG PACIKOV EVVOLDV Kol OEDV GE €va Keipevo, B) v €pappoyn g
EMOTNKYG Bewpiog pES® TG SIHAOYIKNG EMXEPTNULATOAOYING, Y) TNV TPOAY®YN TNG
wKovOTTaG TOV HaONTOV/TPIOV Vo amodidovy VONTIKEG KATOGTACEL,, (MOTE VO
e€nynoovv ocvumeppopés, pécm g OBewpiog tov Nov, d) v avdmtuén g
0e&10TTOG TG UETAYVMOTIKNG TOpakoAoVONoNS Kol puOUoNS TV pontdv/Tpiov
LES® TNG GLVOMKNG amOTiUNONG TOV oK cemv. H mpodTtacn epappostnke oty Taén
oe pia dakTikn ®pa. AdOnKe Kelevo ™G €KTNG EVOTNTAG TOV TETPAUSIOL EPYACIOV
¢ ['Adooag kot @uALo epyaciog kKot {nOnke and To Toudid, SOVAEVOVTOG OPY LKA
o€ dVAdES, va EMGNUAVOLY TNV BOCTKN 10£0 TOL KEWWEVOV KO TIG TPELS ATOYELS TOV
npoPdAilovtot kot va Tig e€nynoovv. Eneita yopiotnkayv o€ Tpelg opdoeg kot d1e&nydn
ayovog emyepnuotoroyiog, Omov  kdbe opddo eméleEe  pio  dmoym Ko
EMYEPNUATOALOYNGE VIEP AVTAG, DOTE Vo, TEioEL TIC AAAeG. TENOG, emoTpéPovTag o€




dVAdES, EVIOTIGAV TOVG VTOBETIKOVG AOYOLG TOV KEYWEVOL KOl TOVS UETETPEYAV GTO
avtifeto gidoc. H mapépufaon NTov apKeTd amoTeEAECUATIKN OC TPOG TV EMITEVEN TV
oTOY®V OV TEOMKAV.

H payn tov Ogpponviov:
Mo amoTEP A EQAPROYNG TOV UETAYIYVOOGKELY GTI| GYOMKI] TAEN

Xpuvodavon Xtavpov
1° I'vuvadoro Todumog

H mopovoa gionynon agopd otV €QapUOY| EKTOUOEVTIKOV dPAGTNPLOTATOV TOV
o0TOYEHOVV GTNV TPOAYWDYN TOV UETAYVOOTIKOV OeE0TNTOV Kol TOV de£l0TTOV TNG
Oewpiag Tov vou oto uddnpa g Iotopiag e A’ MNpvaciov. Zvykekpyéva yio Tnv
evomto 100 oyolkov Piriov «A.8. H oplotiky amopdkpuven g TEPGIKNG
enibeong» Bo TaPoLCLOCTEL EKTAISEVTIKY dPAGTNPLOTNTA, 1 OTOiK GTOYEVEL GTNV
evioyvon g Katavonomng Kot TG E0MTEPIKELONG VONTIKOV AeSIAoyiov amd Tovg/TIg
padntég/Tpleg, KaBMS Kol TNG IKOVOTNTOS TOVG VO OT0did0VV VONTIKEG KATUGTACELS
Kol cuvousOnuata. Xuyypdveg ta Tandtd 0o eEokelwBovv pe v eneEepyosio kot Tnv
TEKUNPLOUEVT EPUNVELD SIAPOPETIKAOV EOMV TNYDV (1GTOPIKMV, AOYOTEXVIK®V K.T.A.)
HE GTOYO TNV TPOAYMYN TNG EMGTNUIKTG TOVG OKEYNG. TehevTaiog 6TdY0C amoTeEAei N
avamtuén g 6ot Toc TV pHanToOv/IprtdV va tapokoiovdodv katl va pvOuilovy
10 €Mimed0 ™G MOOONC TOVG, UECH TNG GVVOAKNG ATOTIUNONG TOV OLOKNGEDY OV
viomomOnkav. H mapandve tpdtacn epappostnke otny Taén o€ pio O100KTIKT OPOL.
Y1ou¢ pobntég d60Onke @UAAO epyaciag 1o omoio OovAeyov oe SVAdEC. AVTO
TEPLEAAUPOVE OVO OIGKNOELG Y10 TNV KOTAVON O™ Kol EPUNVEIR EVVOIDV (T.). EPLAATNG)

Kol avOpOTIVOV cupmeplpop®V (T.y. Epradtne, Znaptidtec) péoa and SopopeTikég
mmyés. H tpitn doknon €ywe atopkd, mote va a&loAoyncovv to todld tov faduo
KatavoOnong tov epOToE®V OAAL Kot TG OLVOKOMeS mov avrtipetomoav. H
npoavapepfeica SWOUKTIKY mopERPacn NTaV aPKETQ OTOTEAEGUATIKY MG TPOG TN
BeAtiowon g KATavONoNG EVVOUDV KOl GUUTEPLPOPDV Amd TOVG/TIG HabNnTEG/TPIes.
Avckolieg evtomioTnkav Kuplwg GTOV YEPICUO Kot TNV EPUNVEIN TOV OLUPOPETIKMOV
TyoV.




